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Abstract
This study examines the relationship between emotional intelligence (EI) and 

ethical decision-making in foreign-language teaching under conditions of prolonged 
social and wartime crisis in Ukraine (the Russia-Ukraine war). The analysis draws on 
quantitative and qualitative data collected in 2023–2024 across higher-education 
institutions in several Ukrainian regions, involving philology students and faculty.  
The study aimed to clarify how emotional self-awareness, self-regulation, and em-
pathy contributed to ethical judgement in multilingual educational settings. The 
findings indicate a stable association that has been observed in both students and 
teachers, between EI level and the character of ethical decisions in language learning 
and teaching. The findings also reveal that moral reasoning in language pedagogy is 
not formed solely through normative guidance; rather, it develops primarily through 
its interaction with learners' and teachers' cognitive-emotional competence. Quali-
tative evidence further showed that cognitive-emotional resilience, ethical empathy, 
and linguistic integrity operated cognitive-emotional resilience, ethical empathy, and 
linguistic integrity operated while expanding broader than abstract values, thus, re-
sulting in everyday pedagogical practices, both within and beyond the classroom.  
In wartime, routine linguistic actions, from how meaning is formulated and how error 
correction is delivered to how and which interpretation is selected, acquire explicit 
ethical weight and become tied to the maintenance of human dignity, truthfulness, 
and mutual respect. A specific contribution of the work lies in its articulation of the 
ethical distinction between multiculturalism and polyculturalism in the contempo-
rary Ukrainian context. Educational practices associated with Ukrainian and Eng
lish as a mother tongue or a foreign language correspond to a multicultural model 
grounded in coexistence and reciprocal respect, whereas the linguistic paradigm 
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associated with Russian displays assimilationist and hierarchical features and cor-
relates with broader practices of cultural and linguistic displacement; remarkably,  
it is far beyond Ukrainian language and culture, it is also observed that it affects 
other languages and cultures within the Russian Federation itself. The conclusion 
underscores that EI, ethical decision-making, and language pedagogy form an inte-
grated foundation of contemporary multicultural education, and that foreign-lan-
guage teaching today should be understood more than pedagogical activity; it is an 
ethically motivated practice directed at preserving cultural agency and emotional 
resilience, especially under conditions of systemic instability.
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1.1  Introduction

Foreign-language teaching is not, by its very nature, a value-neutral pedagogical 
activity. It takes place within ethical environments which, at least in our understand-
ing, include value systems (based on inter-social values and orientations), power re-
lations, and, crucially, historical experience. In combination, these factors shape what 
is taught and learnt along with why it is done and how meanings are constructed and 
interpreted. In Ukraine, years of Russian aggression, and with particular intensity 
since the full-scale invasion, have made visible the sustained circulation of Russian 
propaganda narratives across global media spaces. This reality renders analytical 
and critical thinking integral to the educational continuum, while the ethical dimen-
sion and the ability to make well-grounded judgements become a foundation for cog-
nitively organized learning processes. 

Beyond the Ukrainian context, in recent decades educational environments have 
also witnessed increasing instability [1, 2], marked by COVID and other global crises, 
cultural polarization [3, 4], accelerated digitalization in all areas of human activity, 
and growing pressure on educational institutions that are expected at any moment 
to respond to moral as well as cognitive challenges [5, 6]. 

Back to Ukrainian contemporary realities, these dimensions are becoming more 
and more visible and start taking an especially acute form. Ongoing military aggres-
sion [7–9], systematic destruction of cultural infrastructure, and continuous violent 
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attempts at linguistic erasure and cultural absorption have transformed Ukrainian 
education into a space where linguistic choice, emotional regulation, and ethical 
judgement intersect on a daily basis. 

Today, it matters what is said in the classroom and how it is said, the ways mis-
takes and inaccuracies are corrected, and the linguistic forms that are recognized 
as normative all carry increasing significance. Taken together, this exceeds purely 
didactic tasks and becomes directly connected to human dignity, truthfulness, and 
the collective task of survival of Ukrainians as a people, together with their language, 
multi-century culture, and shared traditions, while preserving linguistic and cultural 
identity without coercive assimilation or dispersal in occupied territories. In multi-
lingual contexts this tension intensifies, because languages do not coexist neutrally: 
they represent different historical trajectories and value systems. For this reason, 
the present study emphasizes that every pedagogical decision is ethically deter-
mined and endorses more global research where cultural diversity is perceived and 
experienced differently depending on whether it is framed through multicultural or 
polycultural paradigms, with distinct psychological and ethical consequences [1, 10].

Accordingly, teaching Ukrainian and English as foreign languages occupies a par-
ticular place. Learning and teaching operate as a triadic configuration: a cognitive 
domain, an emotional space, and an ethical dimension of educational interaction. As 
previous research suggests, terminological precision in language pedagogy [10] and 
in linguodidactics as well is not reducible to formal lexical correctness or to searching 
for semantic or grammatical equivalents in translation. It entails ethical responsibility 
for intellectual honesty and cultural reliability of what is communicated, and it func-
tions as a necessary condition for educational standardization [11]. This approach 
aligns with value-oriented pedagogy, within which careful and precise language use 
is treated ethical and serves as a basis for cultural recognition and intercultural em-
pathy [12, 13]. It fosters deep appreciation in language teaching for linguistic identity 
and continuously cultivates teachers' and students' emotional-cognitive competence.

In this chapter, emotional intelligence (EI) is not treated as a purely fixed per-
sonal trait; it is seen as a multidimensional capacity that integrates empathy, emo-
tional self-regulation, and decision-making under emotional load. The psycholinguis-
tic model of cognitive-emotional bilingual activation [12] conceptualizes language 
learning as a continuous interaction between emotional involvement and rational 
control. Cognitive-emotional competence therefore includes the capacity to select 
communicative strategies in an ethically responsible way, i.e. strategies that sus-
tain balance and reciprocal respect in multicultural interaction. In the Ukrainian 
educational context, this capacity is critical. Ethical breakdown does not always ap-
pear as overt norm violation; more often it takes the form of emotional distancing, 
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mechanical correction, or silent normalization of injustice through language practice. 
Such "micro-ethical" situations are typically outside the scope of EI models oriented 
primarily to managerial or leadership environments, which focus on decision-making 
at the level of authority rather than interaction [14]. Yet in multilingual classrooms 
where participants may represent different ethnic groups and culturally shaped pat-
terns of thinking, emotional-cognitive competence of students and teachers plays its 
vital role; ethical consequences are produced precisely through sequences of small, 
repeated speech interactions, not through declarative statements, and where emo-
tion and meaning intersect repeatedly as well.

Among approaches that attempt to reconnect emotion and ethics, it is important 
to mention the "karmic reflection" model [15] that conceptualizes ethical learning 
as a cycle of perception, intention, and action and positions the moral depth of emo-
tional (ethical) awareness in the center, with emotions functioning as the medium of 
ethical learning. Although this model is conceptually compatible with value-oriented 
education [16], its explanatory power diminishes within the constraints of every-
day teaching marked by time pressure, emotional fatigue, and historical asymmetry.  
In real educational situations, ethical decisions rarely emerge from abstract moral 
dilemmas; they are situational, embodied, and mediated through language. In teach-
ing Ukrainian and English as foreign languages under Ukrainian value-based peda-
gogy [12], EI functions less as a transferable "soft skill" and more as a form of ethical 
vigilance to foster maturity of a linguistic identity. It shapes the "how" triangle – how 
language norms are upheld, how cultural boundaries are respected, and how resis-
tance to assimilation is enacted through ordinary communicative decisions. Under 
wartime conditions, this function extends beyond pedagogical effectiveness and be-
comes a basis for ethical resilience and a humanistic orientation in educational prac-
tice where empathy sustains more than authority, it is about linguistic integrity and 
human-centered teaching within an environment where neutrality as highlighted 
above is neither possible nor desirable.

The empirical material for this chapter did not come from a new data collec-
tion. Instead, it draws on a reanalysis of the corpus gathered in 2023–2024 and 
previously examined in [17] through the lens of multicultural development among 
philology students during foreign-language teaching, including through compar-
ative approaches to teaching phraseology. The earlier study focused on linguistic 
indicators of tolerance and empathy, whereas the emotional and ethical processes 
enabling those linguistic and communicative choices remained insufficiently exam-
ined. Reworking the material through a different analytical lens made it possible 
to deepen the inquiry and identify the underlying dynamics of emotional-ethical 
support for language behavior.
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In concrete terms, 316 philology students continued learning under conditions 
in which air-raid alarms, chronic sleep deprivation, and prolonged uncertainty were 
part of everyday life. Recent research [18] indicates that sustained emotional load 
negatively affects attentional control and affect regulation, it is harder to evaluate 
risk and respond to needs of others. 

In this vein and within this environment, the role of the teacher appears to be 
far more than just instructional competence. It acquires an ethical dimension that 
no longer can be referred to as heroic or declarative. S. Anastasiou [19] describes 
this form of leadership as "ethical confidence", grounded in emotional balance and 
moral consistency as opposed to authority. Reverting to Ukrainian classrooms, this 
confidence became visible through small, unremarkable decisions by teachers and 
students, making part of their emotional-cognitive competence, such as maintaining 
linguistic standards without humiliation, choosing patience over irritation, preserv-
ing openness while refusing assimilation. It may sound too much but at these mo-
ments EI becomes ethically operative.

Next and crucially more important, in our opinion, is the capacity for such regula-
tion, which is not accidental. Research on EI training indicates that empathy, self-reg-
ulation, and ethical clarity with a linguistic identity can be cultivated deliberately 
rather than assumed as personal traits [20, 21]. When EI is treated as an educational 
objective (being also a background condition), students begin to recognize commu-
nication itself as a moral act. Language learning then extends beyond accuracy or 
fluency. It becomes a space where responsibility, restraint, and respect are practiced 
repeatedly, often under pressure.

For Ukraine, seen from a postcolonial education perspective, this convergence 
of emotional regulation and ethical choice acquires particular significance. Russian 
educational policy towards the Ukrainian language, culture and people historically 
advanced so called "brotherhood", presenting polycultural integration as a normative 
ideal, while systematically suppressing linguistic autonomy and cultural difference. 
Ukrainian education, by contrast, articulates multicultural coexistence as its ethical 
foundation, rejecting assimilation and hierarchy in favor of reciprocal respect. As it has 
been emphasized, terminological imprecision in such contexts is not a neutral error, it 
arises as a civilizational distortion [10]. It is agreed here that to misname coexistence 
is to misframe ethics.

Based on the discussed and what was found, the Ukrainian educational context dis-
played a specific and stable pattern that may be of significant input for postcolonial edu-
cation: emotional exhaustion coexisting with sustained ethical engagement. This pattern 
became a key impetus for the present work: the educational process continued, ped-
agogical interaction persisted, and linguistic integrity was affirmed as a daily practice.
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Therefore, the study proceeds from the assumption that EI and ethical deci-
sion-making are inseparably linked in multicultural language education when teach-
ing Ukrainian or English as a foreign language. Repositioning EI and shifting the focus 
from an auxiliary or managerial competence to a central capacity supporting ethical 
teaching practice makes it possible to delineate a shared field uniting value-oriented 
pedagogy, humanistic language didactics, and cultural resilience along with signifi-
cant contribution to postcolonial education.

1.2  Theoretical and conceptual foundations

Contemporary education faces problems that cannot be solved through 
methodological refinement alone. Under cultural tension, historical asymmetry, 
and moral uncertainty, educational models focused exclusively on cognitive out-
comes reveal clear limitations. In such circumstances, language ceases to be merely 
a vehicle for transmitting knowledge and becomes a space of ethical self-position-
ing. According to recent studies, terminological precision in language didactics is 
simply far more than technical [10, p.170–172]; it is an indicator of responsibility 
and epistemic truthfulness in teaching Ukrainian as a foreign language similarly to 
teaching English as a foreign language. In human-centered linguodidactics and ad-
vocating for value-based pedagogy, it is worth noting that when concepts become 
blurred, value orientations blur with them.

The link between linguistic precision and moral clarity is particularly visible in post-
colonial societies and in countries affected by war or political conflict. In such condi-
tions education is unlikely to remain detached from historical trauma; rather, trans-
formation unfolds through stages in which language users and other participants are 
compelled to recognize trauma, understand its consequences, and partially address 
these "ruptures" through developing a culture of speech, a culture of thought, and 
ethical and emotional culture like that of mutual dignity. C. Sleeter and J. Stillman warn 
that excessive standardization without ethical reflection may flatten cultural plurality 
and displace moral complexity from educational practice [11]. In that case, "unified" 
language does not secure shared understanding; it produces conformity. Ukrainian 
language didactics within the broader frame of human-centered linguodidactics 
counters this risk by treating conceptual and terminological awareness as an ethical 
practice, especially where linguistic sovereignty and cultural identity remain under 
threat and value-based pedagogy becomes prerequisite for multicultural education.

Further empirical work in Ukraine supports this position. O. Chaika et al. show 
that phraseological sensitivity and processes of idiom learning contribute to both 
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linguistic competence but, more importantly under present conditions, to the devel-
opment of empathy and tolerance, thereby modelling multilingual coexistence in the 
learning environment. This process is not spontaneous. It is shaped through system-
atic engagement with culturally marked linguistic units (in Ukrainian, English, and 
other languages), which requires conscious interpretation, restraint, and ethical at-
tention during communication. For this reason, the conceptual distinction between 
multiculturalism as a model of reciprocal respect and non-violence [10, 17] and poly-
culturalism as a model that can conceal assimilation under the appearance of diver-
sity [1] has not only theoretical value but also direct practical relevance for Ukraine. 
It helps assess whether language education supports difference and embraces di-
versity as enrichment, or instead contributes to its dissolution and full assimilation, 
erasing even minimal expressions of linguistic and cultural identity.

The unity of language, emotion, and ethics is widely supported by research in 
contrastive emotion semantics. Comparative analysis of linguocultural concepts in 
Germanic and East Slavic traditions [22] indicates that emotion vocabulary is not 
confined to describing inner states; it also encodes a culture's moral orientations. 
Ways of naming feelings shape behavioral expectations, from openness  / direct-
ness vs restraint to empathy vs distance, and become embedded in national linguis-
tic traditions. Subsequent studies  [23] and the analysis of the concept "Disgust" 
across Ukrainian and German corpora show that emotion words function as car
riers of collective moral judgement based on the findings from examining vicarious 
shame (es. vergüenza ajena, de. Fremdscham), and that emotional perception is lin-
guistically mediated and ethically situated [24]. Analyses of French color idioms [25] 
likewise indicate that phraseology contains ethical and aesthetic evaluations inter-
preted through learners' emotional experience. Taken together, this body of work 
confirms that emotional cultivation through language is an integral component of 
ethical formation.

In light of such recent research trajectories, EI can hardly be treated as periph-
eral. Studies in EI and ethical choice indicate that emotional self-regulation plays 
a key role under stress and moral uncertainty. M. Awais et al. argue that empathy and 
self-regulation (including "ability to handle feelings such as anger, stress, and impul-
sivity, all while demonstrating honesty, reliability, and flexibility") based on emotion-
al self-awareness ("the cornerstone of emotional intelligence") predict ethical rea-
soning and fair decisions [20]. M. Valdez reaches similar conclusions in educational 
settings [21], demonstrating that purposeful EI development strengthens teachers' 
moral responsibility and reflective empathy. These findings align with the cogni-
tive-emotional bilingual activation model [12], in which language learning is concep-
tualized as an interaction between emotional involvement and rational control.
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From a broader philosophical frame, S. Kayal and T.  Tewary, drawing on the 
Bhagavad Gita, propose a pedagogical-ethical model structured around four interde-
pendent dimensions [15]: Jnana Yoga (critical reflection), Karma Yoga (ethical action), 
Sthitaprajna (emotional composure), and Lokasangraha (social responsibility). Their 
model conceptualizes ethical learning as a cyclical movement between perception, 
intention, and action. Despite differences in cultural sources, this approach converges 
with contemporary didactic models on one crucial point: ethics is not an external 
"add-on" to education; it is produced within communicative action. 

When translated into linguodidactic terms (Table 1.1 below on the correspon-
dence between Kayal & Tewary's and Chaika's models), this cycle captures how emo-
tional intelligence enables learners and teachers to convert knowledge into ethically 
informed communication, a logic that converges with O. Chaika's framework [12] 
despite differing cultural origins.

Table 1.1 Correspondence between S. Kayal & T. Tewary's ethical dimensions and 
O. Chaika's linguodidactic model

Kayal & Tewary 
(2025)

Chaika  
(2023–2024)

Pedagogical  
application

Outcome in multi-
cultural education

Jnana Yoga –  
critical reflection

Terminological awareness and 
intellectual clarity on mono-, 

bi-, poly-, multi-, socio-, ethno-, 
cross-, trans-, interculturalism

Precise use of 
professional and 
ethical language

Moral cognition 
through linguistic 

accuracy

Karma Yoga – 
ethical action

Empathic classroom commu-
nication

Translating empa-
thy into responsible 

teaching choices

Ethical multicultural 
interaction

Sthitaprajna –  
emotional com-

posure

Cognitive-emotional bilingual 
activation

Emotional regula-
tion in intercultural 

dialogue

Psychological 
resilience in com-

munication

Lokasangraha – 
social responsi-

bility

Value-based linguodidactics Integrating empa-
thy and ethics into 
curriculum design

Collective moral 
identity and civic 

integrity

To complement the comparison, research in educational leadership likewise con-
firms the interdependence of emotional balance and ethical consistency. H. Sinaga 
notes that high EI correlates with adaptability, empathy, and a sense of justice [14] 
whereas S. Anastasiou, applying these ideas to education, defines ethical trust and 
refers to it as ethical confidence seen as "resilience, [that] in the context of educa-
tional leadership, encompasses the ability to adapt, recover and even thrive in the 
face of adverse conditions, stress and the potentially harmful effects of the dark 
side"  [19]. From this perspective, the capacity to maintain moral coherence and  
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emotional equilibrium under prolonged stress matches the educational need in war-
time Ukrainian educational practice, where it amounts to pedagogical resilience:  
the ability to act thoughtfully and responsibly despite fatigue, interruptions, and per-
sistent uncertainty.

Thus, in contemporary didactics, emotion is not opposed to rational thought. It 
provides a necessary medium for ethical reflection. EI creates conditions under which 
moral judgement can be sustained and enacted, while ethical decision-making gives 
emotional experience social and cultural meaning. In Ukrainian language didactics, 
this unity shifts emphasis from narrowly cognitive outcomes toward education as 
a moral practice of coexistence. It is in this intersection where ethical didactics com-
bines with EI and value-oriented pedagogy, that a coherent model of humane, mul-
ticultural, and resilient education takes shape. Moral reasoning, emotional literacy, 
and terminological accuracy cannot be viewed parallel; on the contrary, they grow 
as convergent dimensions of education, grounded in empathy, integrity, and truth.

1.3  Research methodology

The study was conducted within a mixed-methods paradigm and was based on 
the empirical corpus developed in prior work [17]. For the purpose of this research, 
the material is presented through analysis from a different analytical stance, focusing 
on emotional-ethical and psycholinguistic perspectives as the primary lenses. Data 
collection took place during the spring semesters of 2023 and 2024 across three 
Ukrainian regions (central, western, and southern) and involved three higher-educa-
tion institutions offering philology programs and foreign-language teacher training.

The sample included 316 undergraduate students (aged between 18 and 22) and 
12 teachers (four from each institution) working with Ukrainian and English as foreign 
languages. Using the same participant pool as the 2024 study ensured methodolog-
ical continuity and enabled direct comparison between two analytical approaches.

A convergent parallel design was employed, involving simultaneous collection 
and integration of quantitative and qualitative data [26]. The quantitative compo-
nent measured EI and characteristics of ethical decision-making. The qualitative 
component reconstructed narrative experience, perceived dilemmas, and language 
choices associated with intercultural empathy and ethical tensions in classroom in-
teraction under wartime conditions.

For the purpose of analysis, it was decided to design and use the Emotional 
Intelligence Scale (EIS) having adapted it from M. Awais to read and measure 
self-awareness, self-regulation, motivation, empathy, social skills and emotional  
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awareness  [20]; the Ethical Decision-Making Inventory (EDMI) developed from 
S. Anastasiou to evaluate moral reflection, integrity, and fairness in pedagogical con-
texts [19]; Multicultural Empathy Questionnaire partially derived from O. Chaika et al. [7]  
assessing phraseological sensitivity and intercultural tolerance whereas reflective 
journals and semi-structured interviews were collected monthly from participants 
to trace emotional and ethical evolution during the academic year. The instru-
ments demonstrated acceptable internal consistency in the sample (Cronbach's 
α = 0.78 – 0.84, depending on the scale), consistent with prior validation research.

The quantitative phase followed the general logic of [17] and consisted of two 
measurement points: at the beginning of the semester (spring 2023) and at the 
end (spring 2024). On both occasions, participants completed questionnaires and 
produced short reflective texts combining elements of phraseological analysis with 
evaluative judgements concerning linguistic and cultural environments associated 
with Ukrainian, Russian, and English. The same dataset of phraseological expressions 
and reflective statements, originally examined for indicators of empathy and inter-
cultural tolerance, was reinterpreted here to identify manifestations of emotional 
intelligence and ethical decision-making.

Qualitative materials were collected continuously through digital submissions 
and follow-up (clarifying) interviews. Interviews were conducted in Ukrainian or En-
glish depending on the participant's primary language of study. Comparative atten-
tion remained oriented toward Ukrainian, Russian, and English contexts. At the same 
time, the analytical emphasis shifted from "linguistic tolerance" to ethical self-po-
sitioning, i.e. how students used emotionally loaded expressions to affirm or reject 
value systems they associated with each language.

Textual materials were coded independently by three qualified researchers us-
ing NVivo 12. High inter-rater agreement was achieved (κ = –0.86), matching the 
standards of the 2024 project. This procedure ensured continuity and comparability 
between phraseological-linguistic analysis and the emotional-ethical reading of mul-
ticultural competence.

The analytical strategy did not rely on a pre-set methodological hierarchy; in-
stead, it followed the nature of the empirical material. The dataset combined quan-
titative indicators of EI and ethical decision-making with narrative and linguistically 
situated evidence from participants' real educational experience. Separating these 
dimensions would have created an artificial split between emotion, ethics, and lan-
guage, one that would contradict both the study's theoretical framework and the 
educational reality in which the data were produced.

Quantitative analysis served an orienting rather than definitive explanatory 
function. Descriptive statistics, paired-samples t-tests, and Pearson correlations 
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were applied to identify coordinated changes among emotional self-awareness, 
self-regulation, and ethical sensitivity. These procedures were not used to predict 
individual behavior; their purpose was to outline relational trends within language 
learning under sustained emotional load. 

Qualitative analysis followed a different logic, mirroring V. Braun and V. Clarke's 
reflexive thematic approach [27] and allowing patterns to emerge through iterative 
engagement with the data. Consequently, reflective texts and discourse fragments 
were examined to identify recurrent patterns in emotion vocabulary, implicit ethical 
evaluations, and value positions realized through language choice. Three interre
lated domains emerged: 

1) cognitive-emotional resilience;
2) ethical empathy;
3) linguistic integrity. 
These domains did not function as rigidly separated categories; they overlapped, 

reinforced one another, and varied with situation, reflecting the instability and pres-
sure under which learning took place.

Ultimately, triangulation functioned as a test of interpretive coherence. Quan-
titative trends associated with rising EI were compared with qualitative indicators 
of ethical sensitivity and intercultural adaptability. Where the strands converged, 
findings gained stronger interpretive weight; where they diverged, the divergence 
itself became analytically meaningful, pointing to cases where emotional awareness 
had not yet translated into ethical clarity, or where language competence advanced 
faster than emotional self-regulation.

Ethical considerations were integrated at all stages. Participation was voluntary; 
informed consent was obtained prior to data collection. Anonymity and confidential-
ity were ensured in line with the Ukrainian law and Ukrainian standards for academic 
research. Given the wartime context, special attention was paid to minimizing psy-
chological burden. It was guaranteed that participants could pause or discontinue 
participation at any stage, and tasks did not require direct narration of traumatic 
events. The absence of external funding and conflicts of interest supported the ethi-
cal independence of the research design.

The methodological novelty of this work lies in the re-reading of the same linguis-
tic material previously analyzed from a phraseological angle. Whereas the earlier 
study treated language choices primarily as indicators of intercultural tolerance, 
the present analysis interprets them as manifestations of emotional self-regula-
tion and ethical reasoning. This dual lens connects micro-linguistic phenomena to 
macro-pedagogical principles and treats language learning as an ethically situated 
practice rather than a neutral skill.
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Of crucial contribution were recent works in the area, e.g. S. Kayal and T. Tewary's 
concept of Karma Yoga [15] including ethical action as a conscious practice of respon-
sibility provided a useful interpretive frame for the moral dimension of language use 
and M. Valdez's findings [21] on structured EI development supported the claim that 
emotional literacy and ethical clarity can be intentionally cultivated in educational 
environments. 

Under this framing, everyday decisions starting from how to phrase error correc-
tion in class (if necessary) under the grammar model as opposed to communicative 
model of foreign language teaching to recommendations of how to interpret an ex-
pression, which word to choose etc., became points where EI and moral judgement 
intersected, enacting a human-centered language pedagogy highly sensitive to social 
and cultural pressure. These small decisions made it possible to view language teach-
ing as a complex system that shows how emotional resilience, ethical awareness, and 
respect for language develop side by side under cultural pressure and social instability.

1.4  Findings and discussion

Both quantitative and qualitative evidence indicates a clear and stable relation-
ship between EI and ethical decision-making in the teaching of Ukrainian and English 
as foreign languages. Yet the significance of this relationship is not exhausted by sta-
tistical magnitude. As demonstrated in Fig. 1.1, between spring 2023 and spring 2024, 
mean EI scores increased from 68.4 to 78.2, while ethical decision-making indices 
rose from 64.7 to 75.9. Both differences were statistically significant (p < 0.01).

This parallel growth suggests that emotional and ethical development do not 
proceed in isolation; rather, they are mutually reinforced within language learning.

As Fig. 1.1 indicates, the upward trends reflect a cumulative effect of reflective 
didactic practices, resilience-oriented pedagogy, and emotionally balanced teacher 
leadership. The correlation coefficient (r = 0.72) supported by data in Table 1.2 below 
confirms a strong positive association and points to a shared developmental trajec-
tory rather than a coincidental alignment. 

Substantively, these results imply that emotional self-awareness and self-regu-
lation account for a considerable proportion of variation in ethical decisions. In the 
Ukrainian context language education, moral judgement relied less on adherence to 
abstract rules and more on the capacity to regulate emotion in complex intercultur-
al interaction. Similarly, prior studies [20] have already documented links between 
empathy, self-regulation, and moral courage; the Ukrainian material added a spe-
cific motivational dimension. In students' reflections, the responsibility "to speak 
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Ukrainian correctly and truthfully" recurs. According to their comments linguis-
tic precision is not perceived as a technical requirement or academic convention 
alone; it is framed as an ethical and civic stance growing more with self-motiva-
tion and self-awareness of what matter most and why. Language mastery became 
a form of moral self-consistency and fidelity to truth, including resistance to pro-
pagandistic distortion.

Research Phase
Spring 2023

78

76

74

72

70

68

6666

Spring 2024

M
ea

n
 S

co
re

Emotional Intelligence
Ethical Decision-Making

Fig. 1.1 Dynamics of emotional intelligence and ethical decision-making (2023–2024)

Table 1.2 Correlation between emotional intelligence and ethical decision-making

Variable Mean (2023) Mean (2024) Change (Δ) Correlation (r)

Emotional intelligence 68.4 78.2 +9.8 0.72

Ethical decision-making 64.7 75.9 +11.2 0.72

Qualitative analysis rendered this dynamic more visible. Diaries and semi-struc-
tured interviews showed a gradual shift in how intercultural experience was verbal-
ized. Emotionally neutral or distanced formulas (e.g., en. to turn a blind eye) increas-
ingly gave way to expressions that foreground shared vulnerability and empathy (e.g., 
en.  to feel another's heart). In earlier work, such shifts were interpreted mainly as 
signs of intercultural tolerance [17]; in the present analysis, they appear as markers 
of ethical self-positioning. Language ceases merely to reflect values and begins to 
produce them.

This interpretation aligns with contrastive research in emotion semantics. Stud-
ies by K. Mizin et al. of the concept Disgust in Ukrainian and German corpora [23] 
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show that emotional nominations carry collective moral evaluations rather than 
simply recording sensory reactions. Analyses of French color idioms [25] likewise 
demonstrate that phraseology conveys ethical and aesthetic judgements, which 
learners reinterpret through emotional experience. Research on vicarious shame 
across Spanish and German (es. vergüenza ajena / de. Fremdscham) further suggests 
that emotions linked to moral exposure and empathy are linguistically distributed 
and yet cognitively shared [24] when the capacity to feel shame "for others" stands 
for ethical empathy while encoded linguistically. Together, these findings support the 
claim that emotional phraseology is a privileged space of moral reflection.

Another aspect worth mentioning is the distinction between multiculturalism 
and polyculturalism that emerged with particular clarity. When comparing linguistic 
environments, 81% of participants described Ukrainian and English as "value-com-
patible" languages associated with openness, honesty, and respect for individuality 
and opposed it to Russian, which was frequently associated with "abuse of power", 
"overexercised control", "pressure", and "linguistic aggression". This perception cor-
responds to the differentiation between multiculturalism grounded in reciprocity and 
coexistence and polyculturalism which, under the guise of diversity, tends toward 
assimilation [1, 10]. It was supported with qualitative findings with students' reflec-
tions that indicated a parallel between Ukrainian and English educational contexts 
referring to their lived experience of multicultural, open and respectful dialogue 
without erasure; at the same time, they emphasized their perception of the Russian 
linguistic and cultural model as assimilative and hierarchical, approximating mono-
culturalism [10], using such terms for the Russian Federation as a "culture-stealing 
country", a "shameless robber" meaning rewritten historic facts and claiming posses-
sion of globally known / recognized identities with Ukrainian roots. 

Qualitative analysis allowed to spot that students' ethical positioning was artic-
ulated differently depending on English-, Ukrainian-, and Russian-related linguistic 
contexts. It was evidenced through evaluative statements and how participants 
shared their experience, how they reflected on responsibility, and their ability to see 
and express affect.

For instance, one participant's note on using English as a linguistic medium for 
discussion was similarly repeated by others, leading to the baseline for plural in-
terpretation without immediate ethical pressure: "When we discuss difficult topics in 
class, it feels more like analyzing positions than defending identities". Another student 
framed English as emotionally mediating, rather than value-imposing by saying, "En-
glish gives some distance and more privacy in space. I can always pause and think before 
I react; no one is angry when we disagree because disagreement doesn't feel personal".  
At the same time, another student's reflection pointed to procedural ethics as  
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"In our English classes, fairness comes from how discussion is organized when we have our 
brainstormings, and I like nobody judges me what position I take". With such findings it is 
observed that in English-medium educational contexts, students predominantly ar-
ticulated neutral-to-reflective positioning, emphasizing dialogic structure and inter-
pretive flexibility rather than moral obligation in itself. These comments suggest that 
English functioned as a language of ethical process, supporting reflection through 
structure, moral proximity deriving.

When referring to Ukrainian-medium classrooms, students' statements were 
markedly more affective and explicitly ethical. Moral self-positioning was often cen-
tral to linguistic accuracy and stylistic care. One student (originally Russian speaking) 
stated, "When I speak Ukrainian in class, I feel more responsible for how I say it, not only what 
I say" underlining that correctness is important for the meaning. Another reflected 
on emotional involvement, "Using Ukrainian now is never neutral because with Russians 
stealing our history and culture it is an obligation of everyone to start acting responsibly and 
understand that even choosing the right expression feels like taking a stand". A third par-
ticipant connected language use to dignity and mutual respect, "It is difficult for me to 
switch to Ukrainian on everyday basis. But I understand that correct Ukrainian is a form of 
respect to the people around you and to yourself". These findings underscore that ethical 
engagement is inherent to language use, it is not seen as an external normative layer.

What was more challenging to analyze is Russian-associated linguistic and cul-
tural contexts. They often elicited more emotionally charged comments as well as 
predominantly critical and affect-laden responses. It was frequent that these were 
characterized by perceived asymmetry and narrative constraint. A foreign student in 
the Ukrainian class described a sense of discursive closure as, "In Russian materials, it 
often feels like meanings are already decided. You have no choice, nor alternative thinking. 
You are simply expected to accept them, never question them". Another student empha-
sized hierarchical pressure over dialogue, "Even when Russian discourse talks about 
'unity' of the Russians, Ukrainians, and Bielorussians, it feels like Ukrainians and Bielorus-
sians had never been asked for their vision, which means that is a kind of unity without 
choice". A more emotionally charged comment explicitly framed Russian discourse 
as appropriative, "It's not just the language but it's the way it takes чужe  [ukr. 'some-
body's' / 'what is not its own'] and presents it as its historically own, making everyone be-
lieve it as natural or inevitable". These reflections illustrate how students experienced 
Russian when completing their semester projects – it is a language, but it is also  
a totalitarian or imperialism-laden system associated with assimilation and control.

Even from these examples it is obvious that some degree of larger subjectivity 
was observed with students' comments, e.g. contradicting the polyculturalism model 
propagated by Russia in regard to Ukraine and Belarus while referring to the three 
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states as the "cradle of Slavic brothers" and being declared so in Russian discourse; 
furthermore, some pointed to neglect of multiculturalism in the Russian Federa-
tion – conventionally speaking, highlighting their reflection and doubts that such has 
hardly ever been adopted there.

In this light, to some extent Ukrainian language education appeared as a process 
of ethical formation while promoting respect without subordination and openness 
without loss of identity [13]. The sustained growth in EI and ethical decision-making 
indices reflected the cumulative result of consistent pedagogical practice and emo-
tionally stable teacher leadership together with the impact of isolated interventions. 
From this perspective, Ukrainian language education emerges more than skills train-
ing, it arises as ethical formation. 

Next step was the findings on teacher role that proved decisive. Interviews in-
dicated high levels of cognitive-emotional resilience among both students and edu-
cators. Despite fatigue, air-raid alerts, and persistent uncertainty, classroom inter-
action remained attentive and empathic. This pattern corresponds to the notion of 
"ethical confidence" [19], where pedagogical leadership is defined by moral consis-
tency and emotional equilibrium, not only formal authority. In practice, teachers' 
refusal to normalize aggression in language, attentiveness to students' fatigue and 
their emotional states, calm error correction where applicable helped foster such 
confidence and, consequently, such and similar behaviors mirror Sthitaprajna via 
emotional composure as an ethical state [15]. The result was teachers' emotional 
stability positively impacting sustainability of students' intellectual engagement and 
encouraging progress in their linguistic competence [28] even under extreme psy-
chological load. This also resonates with comparable dynamics as reported by [29] 
showing that emotionally intelligent and ethically grounded leadership fosters trust 
and resilience in high-pressure environments. 

In addition, thematic analysis led to identify three core axes. The first was cog-
nitive-emotional resilience disclosing the capacity to maintain students' learning 
and empathy under external threat. The second was ethical empathy, i.e. recognizing 
language choice as a moral act. Participants actively avoided manipulative or pro-
pagandistic formulations and preferred emotionally honest expressions, while also 
recognizing that subjective positioning remains still present in speech. Feelings of 
shame were often present linking to distortion or (more often) silence, which might 
speak of dynamics close to vicarious shame [24]. The third axis was linguistic integ-
rity, understood as the conviction that precise, non-manipulated language – echoing 
O. Chaika's emphasis on terminological precision as ethical responsibility [10], pro-
tects intellectual freedom and moral truth and the implications are farther than just 
the Ukrainian context.
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Statistical and qualitative findings converge on a single conclusion where EI 
and ethical decision-making develop conjointly, reinforcing the psycholinguistic 
model of cognitive-emotional bilingual activation [12]; it is based on the findings 
that students with higher emotional-awareness scores demonstrated greater in-
tercultural sensitivity and finer linguistic judgment, confirming that emotional reg-
ulation directly supports ethical reasoning in multilingual contexts and aligning 
with M. Valdez's evidence on the role of structured EI development in fostering 
moral courage and empathetic communication [21].

No evidence of assimilationist "poly-identity" tendencies was identified. In-
stead, participants consistently articulated multicultural empathy alongside cul-
tural self-preservation, corresponding to the model of reciprocal diversity [1, 10] 
and to Ukrainian-European humanism grounded in dignity, solidarity, and non-era-
sure [13]. Within this framework, emotional-ethical education in wartime Ukraine 
functions concurrently as postcolonial resistance and as a vector of European in-
tegration, sustaining linguistic integrity while enabling intercultural dialogue [2, 3].

Taken together, these studies support the conclusion that emotional phrase-
ology operates as a site of moral reflection. It is revealed that EI enabled learn-
ers to perceive, evaluate, and enact values through linguistic choice with ethical 
decision-making, linguistic integrity, and resilience in communication forming  
a triad central to value-based education  [11, 21]. In the current circumstance, 
such education becomes a form of moral defense with empathy as endurance and  
linguistic accuracy as truth, supporting emotional-cognitive resilience and cul-
tural survival.

1.5  Practical significance and limitations

The findings of our study focus on reconsideration of how competence in for-
eign-language education is defined, particularly via the lens of ethical decision-tak-
ing in postcolonial and conflict-affected contexts; they also identify the three 'how's 
in foreign language teaching: starting with how linguistic norms are upheld, comple
mented with how cultural boundaries are respected, resulting in how resistance to as-
similation is enacted through ordinary communicative decisions. The obtained findings 
underscore that EI and ethical decision-making are not supplementary skills layered 
onto linguistic competence, nor should they be considered soft skills only. In principal, 
they are foundational conditions that make meaningful language education possible. 
Teaching competence, in this sense, as compared to learning journey of students, ex-
tends beyond methodological proficiency to include emotional-cognitive awareness 
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and moral responsibility, a position consistent with the model of human-centered 
linguodidactics articulated by [12].

This perspective also reframes multicultural pedagogy. It is argued when ethi-
cal reflection and emotional literacy are treated as integral to language instruction, 
multicultural education supports both communicative effectiveness and emotional 
stability along with civic resilience. Similarly, European approaches emphasize in-
tercultural empathy, dialogue, and responsibility as educational values rather than 
abstract ideals [3, 13]. Within Ukrainian and English language education, the results 
suggest that curricula benefit from balancing terminological precision with oppor-
tunities for ethical reflection and emotionally informed practice, especially under 
conditions of prolonged stress or insecurity.

At the same time, the study remains shaped by its context and scope. The empir-
ical material was drawn from higher education institutions in central, western, and 
southern Ukraine, which means that experiences from other educational institutions 
like those in Melitopol, Mariupol, Donetsk, Luhansk etc. (temporarily occupied or 
frontline regions) were not represented. While the mixed-methods design strength-
ened internal coherence, it is possible to assume that the wartime setting limits the 
extent to which the findings can be generalized beyond similar conditions. Another 
limitation may speak of reliance on self-reported data in emotionally charged con-
texts, which raises the possibility of social desirability effects or trauma-related dis-
tortions, despite efforts to minimize pressure on participants.

The intensity of the war environment may also have amplified emotional and 
ethical responses, both constructive and adverse. It is important to stress that the 
patterns identified here should be understood as situated rather than fixed. Finally, 
longitudinal research extending beyond 2024 will be necessary in the future to 
assess whether the observed emotional-ethical dynamics remain stable over time 
or evolve as external conditions change. In addition, broader comparative work, 
including other postcolonial or crisis-affected education systems, building up 
emotional-cognitive competence of students and teachers in multicultural class-
rooms, in particular, would further clarify which aspects of the findings reflect con-
text-specific resilience and which point to more general principles of value-based 
language education. Digital pedagogy of open education, leadership and quality 
management in higher education [16, 30] through the lens of "economics of hap-
piness" and technologies such as guided self-reflection platforms, emotion-aware 
feedback systems, or simulated intercultural scenarios may also offer new ways to 
support emotional awareness and ethical reasoning, but requires more in-depth 
study and comparative analyses; human judgement remains crucial but such plat-
forms may complement pedagogical presence.
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1.6  Conclusions

The findings of our study indicate that EI and ethical decision-making operate 
as interdependent foundations of contemporary foreign-language education al-
though some scholars would see them supplementary competencies. It is a dif
ferent approach to understanding how language education functions under moral 
pressure. Emotional awareness, self-regulation, empathy, and motivation form an 
emotional-cognitive core that enables learners to act responsibly through language, 
transforming linguistic practice from an instrumental activity into a human-centered 
ethical engagement.

It is possible to describe these findings as the transformation that occurs 
through three interrelated processes. The findings show how emotional intelli-
gence supports ethical judgement: students with higher emotional self-awareness 
and regulation demonstrated more consistent ethical positioning in intercultural 
communication, evidenced by the strong correlation between EI and ethical deci-
sion-making (r = 0.72, p < 0.01). That confirmed that moral reasoning in language 
learning is grounded in emotional competence rather than abstract norms. The data 
also clarify how linguistic accuracy became an ethical practice. Phraseological and 
lexical choices were experienced as expressions of honesty, responsibility, and re-
spect. Emotional literacy and linguistic precision thus reinforced one another as di-
mensions of identity and integrity, extending earlier findings and expanded vision of 
quality management in higher education. Finally, the qualitative results illustrated 
how ethical resilience had been enacted in everyday pedagogy and how it can con-
tribute to the EU Strategy for International Cultural Relations [31]. Correcting lan-
guage without humiliation, refusing manipulative expressions, or choosing emotion-
ally truthful wording became routine moral decisions, especially under Ukraine's 
wartime conditions where emotional regulation functioned as survival pedagogy.

The Ukrainian context renders these processes particularly visible. Students' and 
teachers' reflections confirm that emotional-cognitive resilience, ethical empathy, 
and linguistic integrity are lived necessities as opposed to abstract ideals. Descrip-
tions of learning "with trembling hands but steady hearts" captured how EI sustains 
ethical conduct under chronic threat. Here, ethical decision-making is not episodic as 
it is observed in daily language use.

Another part of the study distinguished between multiculturalism and polycul-
turalism. Multiculturalism, as reflected in Ukrainian and English educational environ-
ments, is grounded in coexistence, dialogue, and reciprocal respect among distinct 
identities. Polyculturalism, by contrast, tends toward assimilation and hierarchy, 
and under the context of Ukrainian and Russian contacts often masking Russian 
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domination as Slavic integration. In the current Russian-Ukrainian wartime devel-
opments, this distinction is absolutely concrete: Russian language and education 
policies have continuously through years sought to suppress, appropriate, or erase 
Ukrainian language and culture, the actions internationally recognized as elements 
of cultural and linguistic genocide. In this setting, terminological precision and lin-
guistic integrity acquire civilizational significance, determining whether education 
sustains cultural survival or facilitates erasure.

More broadly, our study demonstrates that language teaching can respond to 
aggression differently, i.e. avoiding ideology or counter-propaganda, but through 
value-based communication grounded in emotional clarity and moral responsibility. 
Emotional intelligence serves both as psychological resilience and ethical orientation, 
while ethical decision-making becomes the daily enactment of dignity through lan-
guage for teachers and students. Rather than offering a prescriptive model, it is be-
lieved that the study provides a substantiated example of how education can protect 
what is most fragile and most essential at once: the human capacity to feel, to judge 
ethically, and to remain truthful through language in the face of violence and erasure.
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